


























Guidance on How to Use the Rubric

Core Teacher Skills (CTS)

The Core Teacher Skills are teacher skills and behaviors that contribute to the student outcome in each indicator. The intended use of this list
is to support teachers and coaches in growth and development within each indicator. This list is non-exhaustive, meaning that coaches and
teachers can work on other skills and use other resources to support the development of a teacher. Similarly, this list is not intended to be used
as a checklist - every teacher is in a different place in their development and therefore coaches should use this list with discretion based on the
needs of each individual teacher.

Coach Actions Before, During, &
After Observations

For optimal use, coaches should:

- familiarize themselves with the students in each classroom (especially exceptional learners and their needs and goals)

- review lesson plans and lesson plan internalization work before entering classrooms

- observe for a minimum of 15 minutes with the lesson plan in hand

- engage with students during observations to ask them questions and see their work

- reflect on collected notes and recommended action steps for teachers immediately following each observation

- observe teachers in a variety of settings (e.g., different grade levels, courses, times of day, when applicable)

- rate only on indicators for which they have sufficient evidence; coaches are not required to rate on every indicator every observation
- observe with other leaders, when possible

Content-Based Rubrics

Some content areas have their own coaching tools to support teacher growth and development. This rubric should be used in conjunction with
other tools. When coaching, observations begin at a general lens, using this rubric, and narrow to more specific and targeted skills, using other
content specific rubrics.

Ratings on the Rubric:
Indicator vs. Domain

For purposes of coaching, coaches will give ratings and action steps during each semester at the Indicator level (e.g., 2.3 or 4.1).

For purposes of evaluation, ratings will be made at the Domain level. Therefore, teachers will receive one rating on each Domain: Culture and
Community, Lesson Execution, Student Thinking, and Data-Driven Instruction, which will be an average of the ratings from the indicators
within that domain, for a total of 4 ratings during each snapshot conversation.

Ratings on the Rubric:
Rating Discrepancy Between
Teacher and Student Actions

In the event that there is a discrepancy between an Indicator's teacher action rating and student action rating, the observer should take the
lower of the two ratings. We value both the teacher actions and student impact in each Indicator. Both are important to a successful,
excellent, and equitable learning environment. In order to support teachers in their growth and development, coaches should focus on the
skills not yet mastered to improve performance in an Indicator.

Differentiating between an
"N/A" and a Level 1

"N/A" is reserved for instances when an observer does not have enough evidence or information to rate. For example, an observer should not
rate on "Indicator 3.3 - Discussion Facilitation" if they are in a classroom when students are engaged in independent practice and the teacher is
circulating and providing feedback. In this example, there is no evidence to support a rating on discussion facilitation and the observer would
have no reason to coach around facilitating a discussion during this portion of the lesson.

Level 1 is reserved for instances when an observer does have data and the data supports a level 1 rating. For example, an observer would rate
a 1 on "Indicator 3.3 - Discussion Facilitation" if they are in a classroom when students are engaged in discussion but not speaking or listening
to one another or in what could be a whole group discussion (e.g., the teacher is discussing a portion of a novel and asking questions of
students and calling on them in a "ping-pong" manner) even if it is not but a discussion would be warranted and benefit student learning. The
observer in this case would have reason to coach around facilitating a discussion rather than one off student answers.
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